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The Aspect Framework 
http://assessment.tki.org.nz/Progress-and-Consistency-Tool/The-PaCT-framework/The-PaCT-aspects 

 

 

Reading 
Read 

Respond 
Think critically 

Writing 
Think about 

Record 
Communicate experiences, ideas, and information 

Mathematics 
Number and Algebra 

Measurement and Geometry 
Statistics 

 

 Making sense of text: processing system.   Writing meaningful text: encoding.   Additive thinking.  

 Making sense of text: text structure.   Writing meaningful text: text features.   Multiplicative thinking.  

 Making sense of text: vocabulary knowledge.   Writing meaningful text: vocabulary 
knowledge.  

 Patterns and relationships.  

 Making sense of text: reading critically.   Using writing to think and organise for 
learning.  

 Using symbols and expressions to think 
mathematically.  

 Reading to organise ideas and information for 
learning.  

 Creating texts to communicate knowledge 
and understanding.  

 Geometric thinking.  

 Acquiring and using information and ideas in 
informational texts.  

 Creating texts for literary purposes.   Measurement sense.  

 Reading for literary experience.   Creating texts to influence others.   Statistical investigations.  

       Interpreting statistical and chance situations.  

http://assessment.tki.org.nz/Progress-and-Consistency-Tool/The-PaCT-framework/The-PaCT-aspects


 

The Reading Aspects 

 Students will read, respond to, and think critically about texts in order to meet the reading demands 

of the New Zealand Curriculum at Level _. 

Making sense of text: using a processing system - Readers develop expertise in using sources of 

information to make sense of text. Some of this information is found within the text, with the rest 

being brought to the text by the student from their background knowledge. Readers decode the text 

and make sense of it using strategies to monitor their understanding and take action if this breaks 

down. Students develop their expertise by reading an increasing range of texts with more 

independence, fluency, awareness and control over their repertoire of strategies. 

Making sense of text: using knowledge of text structure and features - Readers develop their 

knowledge of text features and use this to navigate and understand texts.  This knowledge includes 

recognising the structure of a text; the way it uses visual features such as headings and illustrations; its 

punctuation; the language used, and the voice and register. Students become increasingly skilled at 

recognising the purpose and features of different text types.  

Making sense of text: vocabulary knowledge - As readers read, successful comprehension depends on 

their understanding most of the meanings of the words in the text. They recognise them in print and 

know what they mean. In the early stages, readers know words they decode because they are in their 

oral vocabulary. As they become more expert, most words, including academic words for expressing 

abstract notions, are in their reading vocabulary. 

Making sense of text: reading critically - This aspect focuses on students’ developing expertise in 

understanding how writers influence them as readers.  They are able to identify the ways in which 

writers deliberately select language and text features, as well as content, to shape the way they 

respond to particular ideas or information. 

Reading to organise ideas and information for learning – Students use their reading and writing to 

organise their ideas and information for different learning purposes.  Students develop their expertise 

in selecting, noting down and organising ideas and information, using appropriate formats. They 

collate, analyse and classify the content they need for a variety of curriculum tasks. 

Acquiring and using information and ideas in informational texts - Students become increasingly 

dependent on their reading to locate ideas and information in a wide range of print and digital texts, 

evaluate them in terms of their curriculum-related purpose, and then use the information and/or ideas 

to answer specific questions. As questions and tasks become more difficult, texts get more complex 

and the content more abstract and specialised. 

Reading for literary experience - As they go through school, students develop their expertise in 

interpreting and responding to ideas, information and experiences in literary texts. Most of the literary 

texts they read are narrative fiction, including interactive fiction, although they will read and respond 

to other forms such as poems and plays. 



 

The Writing Aspects 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Writing meaningful text: encoding - Beginning writers put a lot of their focus on encoding, or spelling, 
the words they want to use. As they develop their expertise in using the code fluently, they are able to 
use more of their cognitive resources to convey meaning. This expertise includes a knowledge of how 
words work (for example, phoneme-grapheme relationships, common and reliable spelling rules and 
conventions, and the meanings and spellings of morphemes) as well as an expanding memory bank of 
high frequency words. 

Writing meaningful text: using knowledge of text structure and features - This aspect focuses 

more closely on how students develop and use their knowledge of language features, syntax, and the 

structure of written text.  Students develop their expertise in selecting text structure, layout, visual 

language features such as headings and diagrams, and language features such as cohesive devices to 

meet different purposes for writing. 

Writing meaningful text: vocabulary knowledge - Students initially use words that are in their oral 

language or that have been generated in a classroom activity specifically for the writing purpose. At a 

midpoint in their development students develop their ability to use vocabulary encountered in their 

reading as well as the academic language of learning. Expert students become more precise in their use 

of language as well as being able to select and use vocabulary that is specific to particular areas of the 

curriculum, including words and phrases that express abstract concepts. 

Using writing to think and organise for learning - Students use their (reading and) writing to 

organise their ideas and information for different learning purposes.  Students develop their ability to use 

their writing to clarify and develop their ideas as well as reflect on their learning.  They develop their 

expertise in selecting, noting down and organising ideas and information, using appropriate formats. 

They collate, analyse and classify the content they need for a variety of curriculum tasks.  

Creating texts to communicate knowledge and understanding - From the start of schooling 

students use their writing to demonstrate their knowledge and understanding about topics and themes 

from across the curriculum. As they develop their writing expertise, they become more adept at 

revealing what they know, selecting and using text features including text structure and language 

features that are increasingly topic or subject specific.  

Creating texts for literary purposes - Students use their writing for literary purposes. They develop 

their expertise in creating different types of texts that express their experiences, ideas and imagination, 

evoking a response in their audience with increasing effectiveness.  

Creating texts to influence others - Even when they are novice writers, students create texts in order 

to challenge their audience to do something or think about something differently. They write to argue a 

point or persuade someone to change their mind.  

Expert writers know how to effectively achieve these purposes. They choose appropriate structures and 

features, and control the language they use in order to make the maximum impact on their audience. 

Students will create texts in order to meet the writing demands of the New Zealand Curriculum  

at level __. 

 



 

The Mathematics Aspects 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Additive thinking - This aspect is similar to the additive domain of the Number Framework in that it 
focuses on the increasingly sophisticated and flexible addition and subtraction strategies students 
develop to solve increasingly complex problems.  However, the sets of illustrations are not a direct 
match to the stages of the number framework.  For example, imaging (step 3) is not identified as a 
discrete set and the higher stages of the domain are illustrated by more than one set of illustrations. 

Multiplicative thinking - This aspect combines elements from both the multiplicative and 
proportional domains of the Number Framework but once more the sets of illustrations are not a direct 
match to the stages of the Number Framework.  This aspect focuses on the student’s ability to think 
multiplicatively as they solve multiplication, division and proportional problems with an extended range 
of whole numbers, decimals, fractions, ratios and percentages, in a range of contexts. 

Patterns and relationships - This algebraic thinking aspect develops understanding of the structure of 
and the relationships within numbers, shapes and measures. In exploring patterns of increasing 
complexity, students develop the ability to recognise, reason, explain and generalise relationships 
between quantities. 

Using symbols and expressions to think mathematically - This algebraic thinking aspect is 
fundamental to all other aspects of mathematics. It focuses on the way in which we use symbols, 
expressions and equations to communicate mathematical ideas.  In solving problems in a range of 
contexts, the student must make sense of the symbols they read and must be able to express their 
understanding of a problem, using the symbolic language of mathematics. 

Measurement sense - The measurement aspect is based on the notion that progression in the 
understanding of measurement is determined by increased sophistication in the unit of measure and 
the perceptual difficulty of the attribute being measured. 

Geometric thinking - As students make sense of and navigate their spatial world, they come to 
recognize, describe and use the properties and symmetries of shapes, and to describe movement and 
position with increasing accuracy. 

Statistical investigations - The statistical investigations aspect is based on the development of an 
increasingly sophisticated implementation of the statistical inquiry cycle that includes posing 
investigative questions, collecting data, displaying data and discussing results. 

Interpreting statistical and chance situations - As students are exposed to statistical evidence 
presented by others they need to be able to interpret and gain information from what they see, and 
critically evaluate both the quality of the evidence and the arguments being presented on the basis of 
that evidence. 

 
 
 

 
 

 

Students will be achieving at level __ in the mathematics and 

statistics learning area of The New Zealand Curriculum. 



Water	bottles

Annotation

Wiremu	uses	non-standard	measurement	units	appropriately	to	compare	the	capacity	of	two	containers.	He
understands	that	the	number	of	scoops	of	water	that 	fit	into	a	bottle	will	determine	the	bottle’s	capacity,	and	he
uses 	this	measuring	method	to	help	him	decide	which	bottle,	from	a	choice	of	two,	holds	more	water.	When	he
measures,	he	understands	that,	in	order	to	compare	two	containers,	each	scoop	must	be	full	and	he	must 	not
spill	any	water	from	his	measuring	scoop.	 

Problem:	Water	bottles

The	teacher	shows	the	student	two	water	bottles, 	gives	him	a	scoop,	a	funnel	and	a	container	of	water	and	asks:	 

Which	bottle	holds	more	water?

Student	Response

Wiremu	counts	the	number	of	full	scoops	of	water	it 	takes	to	fill	bottle	A.	He	is	careful	not	to	spill	any	water	as	he
fills	the	bottle.

Wiremu: Bottle	A	has	four	scoops.

He	then	repeats	the	exercise,	counting	the	number	of	scoops	that	are	required	to	fill	bottle	B.	 

Wiremu: Bottle	B	takes	seven	scoops.

Teacher: So	which	bottle	holds	more	water?

Wiremu: B	because	it	fits	more	scoops	of	water	in	it.

g.taylor
Text Box
Area: MathematicsAspect: MeasurementSet: 3rd of 7



List

Annotation

Terence	uses	the	framework	modelled	by	the	teacher	to	help	him	record	and	organise	the	items	he	thinks	that
the	students	will	need	for	the	trip	to	include	in	the	letter	to	parents.	As	Terence	writes	down	his	ideas	he:

draws	on	the	earlier	class	discussion	and	brainstorm	about	the	upcoming	trip	as	well	as	his	own	prior
experiences	of	class	trips	to	create	his	list	of	necessary	items	

uses	the	headings	from	the	class	brainstorm	to	create	three	categories	to	successfully	organise	his	list

records	all	the	items	that	are	important	to	take	on	a	class	trip.	

His	illustration	is	unrelated	to	his	writing.

Task:	List

The	class	are	preparing	for	a	trip	to	a	local	dairy	farm.	They	have	talked	about	the	day	and	will	be	working	with	the
teacher	to	write	a	class	letter	to	take	home	to	their	parents	to	let	them	know	what	each	student	will	need	to	bring
on	the	day.	To	prepare	for	writing	the	letter,	the	teacher	asks	the	students	to	list	some	of	the	information	they	will
need	to	include	in	it.	The	teacher	provides	a	simple	framework	for	organising	their	lists.	

Student	response

g.taylor
Text Box
Area: WritingAspect: Using writing to think and organise for learning. Set: 2nd of 5





Kendra

Annotation

Kendra	evaluates	the	author’s	message	as	she	analyses	two	selected	parts	of	the	poem.	 

She	identifies	how	the	author	has	conveyed	her	message	of	homesickness	and	her	struggle	with	an	unfamiliar
environment	through	deliberate	use	of	metaphor, 	personification	and	visual	layout.	 

Kendra’s	analysis	demonstrates	that	she	is	very 	aware	of	how	the	author	has	positioned	the	reader	by 
connecting	to	the	reader’s	emotions	through	careful	use	of	specific 	language	features.	 

Text

“Streetlights”	 

This	poem,	about	living	in	a	city	far	from	home, 	conveys	strong	emotions	–	sadness,	anger,	homesickness,	hope
–	through	its	use	of	figurative	language,	including:	metaphors,	such	as 	“every	street	is	an	argument”,	“my	mind’s
pocket”, 	personification,	such	as	“puddles	lie	in	wait”,	“cars	fight 	intersections”,	and	two	similes,	“like	a	five-pence
piece”	and	“like	a	flame	in	the	snow”.	 

The	poem	is	written	as	a	narrative	with	a	fragmented	layout,	using	jagged	and	dislocated	sentences.	It	begins
with	mostly 	short	simple	sentences,	but	longer	and	more	complex	sentences	are	used	as	the	poem	develops.
There	is	a	mix	of	past	and	present	tense	and	three	flashbacks.	 

Task:	Kendra

The	students	are	exploring	poetry	through	reading	and	writing.	They	are	focussing	on	the	ways	in	which	authors
influence	their	reader’s	reactions	and	convey	strong	images	and	emotions,	and	they	are	exploring	the	language
devices	that	authors	use	to	influence	their	readers,	including	figurative	language,	specific	vocabulary	and	phrases
and	the	organisation	and	layout	of	ideas	in	a	poem.	Their	task	is	to	select	specific	sections	of	a	poem	for
analysis	and	response.	 

g.taylor
Text Box
Area: ReadingAspect: Making Sense of Text: Reading criticallySet: 6th of 6



Student	response

Reference

Young,	Ashleigh.	2011.	“Street	Lights”.	School 	Journal,	Level	4,	October.	Well ington:	Learning	Media	for	the 	Ministry	of	Education,	page

40.



 

 

Kelly - Student Writing Example 1 
 

What the teacher noticed about Kelly’s ability to use writing to think and organise for learning.  
  
Kelly enjoys writing and likes writing down her ideas when it is a narrative.  
 
Teacher: what do you like about writing? 
Kelly:  I like to write about adventures and other exciting things. 
 
Teacher: What don’t you like about writing? 
Kelly: I don’t like report writing because it is boring. 
 
Kelly is able to follow instructions and is working on becoming more independent and is beginning 
to use simple frameworks that she has selected to clarify thinking for her Social Studies and 
Science work. During her inquiry she selected a graphic organiser for planning and organising her 
information for her inquiry writing. She recorded facts and relevant information from the reading 
text to answer her questions.  
  
She is developing her understanding of generating and refining questions that are relevant to the 
writing purpose although needs support to summarise confidently. 
 
She uses the internet as well as texts to gather and clarify ideas, choosing to use the 4 square plan 
and adding additional notes about what she has learnt.  
 
Lately I have noticed that Kelly is making connections with the way author structures ideas in a 
non-fiction text when reading for information and uses the model to record details and facts. 
During a study of Antarctica Kelly has begun to experiment with another graphic organiser as 
evident in the way she has recorded the connections in the Antarctic food web. 
 
Kelly actively seeks feedback about her writing. She is beginning to need less teacher support to 
reflect on the way she writes helps to clarify her thinking and extend her learning.   









Matua - Student Writing Example 2 
 

What the teacher notices about Matua’s ability to use writing to think and organise for learning. 
 
Matua confidently generates his own frameworks to record, organise and integrate his ideas for 
learning. His response to oral and visual texts show that he is able to takes notes and analyse the 
key ideas. It is also noticeable that he is able to generate and order questions in relation to this 
learning. His choice of headings basic facts, hero, inspirational leader, adventurer, 
Hero to record the key messages and the quote from Peter Blake Dare, Dream, Do that Matua 
records as meaning  “if you want something badly enough you just need to get on with it” shows 
that he is able to reflect on what this means to him. 
 
When asked to summarise an article about the zephryometer that the teacher read to the group 
Matua created his own criteria of who, what when, where, why and how, for recording the 
relevant information in note form. He was able to use his notes to draft a plan and produced a 
written report. 
 
Matua independently reflects on his maths learning in his journal. He generated a number of 
questions after a learning conversation that helped him to clarify his thinking and evaluate what 
was hard, what he needed to keep working on and what helped him with his learning.  







 



Angela - Student Reading Example 1  
 
When the teacher was asked to describe what she knows about Angela’s ability for making 
sense of text- reading critically , she said… 
 
Angela is able to take the key messages from both fiction and non-fiction texts. 
 
After the initial reading and listening to the audio of the fiction text ‘Helpful’ by Feanna 
Ti’akoi  we had a group discussion to decide if the title of the story reflected what had 
happened in the story. 
 
Teacher:  So this story was called ‘Helpful’. Do you think that is a good title for the book?  
 
Angela: Yeah it was a funny story. 
 
Peer: Yeah they didn’t want to be helpful but they had to. 
 
Teacher: Who was helpful in the story?  
 
 Angela: I think Kele was really helping Grandad. But Vika was a little bit naughty because 
she tried to get out of it by tricking grandad but in the end Dad tricked her. 
 
Teacher: What do you mean by that?  
 
Angela: Well, she said she had to go help her friend do homework and Dad knew she didn’t 
really want to help Grandad because she hates gardening even though she pretended to 
Grandad that she loved it. But then the friend rang up to say she couldn’t come over 
because they had visitors, and Dad thought it was funny. He even made her help her friend 
the next day! 
 
 
 
When reading fiction texts she is starting to understand how the speech gives clues about 
how characters think and feel. 
With the same text we used readers theatre and Angela had the role of Vika. As I watched 
the group prepare and present to the class I noticed that Angela was able to identify all her 
lines and delivered them with appropriate intonation. 
She then completed the following speech and thought bubble task .She was independently 
able to isolate the correct speech for each character from the text and add appropriate 
thinking bubbles. This showed a good level of understanding of all characters in the story. 



 
 
 
 
 
 
On non-fiction texts she is able to identify key messages and understand the purpose of 
the text.This is demonsrated in her response to the following independent task.  



 
 
 
 
 
After being introduced to “Our Gifted Garden” by Bernadette Wilson during a guided 
reading session, she was able to complete the following independent tasks as response 
activities. 
 



 
  
 
 



 
 
 
So you can see from this response Angela recognises the message the author is conveying 
and has been able to gain an understanding of sustainability from page 19 of the text and 
use that understanding to select the features from the related diagram on page 20. She 
could identify three features that she felt made the garden sustainable. She has provided 
the relevant factual details through describing three garden features as well as sharing her 
reasoning for selecting them.  She has also used other information from the text to justify 
her own response.  



 
Using a separate a separate article Angela was able to demonstrate her clarity of 
understanding by selecting the plants that related to the concept of sustainability she had 
identified in the preceding task. She has clearly understood the key message that is being 
conveyed in the Our Gifted Garden text.  
 

 
 



Ryan - Student Reading Example 2  
 
When asked to describe Ryan’s ability for making sense of text- reading critically the 
teacher says: 
 
During our recent social sciences unit which focussed on how people participate 
individually and collectively in response to community challenges, which we explored 
through the context of the world wars, Ryan was provided with a range of texts from the 
school journal and online. 
 
He was asked to respond to any text that he found interesting. We described interesting as 
a text where you discovered something new and surprising. 
 
Ryan wrote the following response. In this response he clearly shows that he recognises the 
way the author has positioned him as a reader. He describes how he responded to the text 
and identifies the language and content used by the reader that positioned him as a reader. 
He can even label the technique used by the author after we discussed this in a group 
discussion. 
He also offers his own point of view and briefly discusses the point of view in light of 
information gained from other texts he has read. 



 
 
 
 
 
 
 
 
 



 



Assessment Systems, Practices and Processes 

 Process for making an overall teacher 

judgement. 

 Develop shared understanding of    

reference materials (NS, ELLPs, LLP, 

NF, Aspect Framework) 

 Assessment schedule 

 Administration process 

 Consistency in administration 

 Consistent marking/levelling through    

moderation processes 

Teachers and students use  
assessment measures to establish 
a baseline picture  of student 
achievement. 

Gathering  
data 

 Check teachers’ and students’       

understanding of data  

 Process for teachers and students to 

discuss data and other evidence (e.g., 

observation, self assessments) 

Teachers and students investigate 
a range of evidence in order to 
build their knowledge of the  
students’ learning. 

Gathering and 
sharing evidence 

with students 

 Process for goal setting 

 Check quality of goals (e.g., SMART) 

 Process for sharing goals with parents 

Teachers and students use a range 
of evidence including formal   
assessment data to set learning 
goals. These are shared with  
parents. 

Goalsetting 

 Shared understanding of what to  

notice and recognise 

 Process for collecting evidence (e.g. 

SMS, anecdotal notes, modelling 

books) 

Teachers and students gather 
ongoing evidence (e.g. RR,     
bookwork, self assessments ) of     
progress in relation to their goals 
and the national standards. 

Gathering  
evidence of  

progress 

Teacher and students use       
evidence to make an OTJ about 
progress and achievement in 
relation to NS. 

Making OTJs in     
relation to National 

Standards 

 Process for moderating overall    

teacher judgements (e.g. assessment   

schedules, meetings planned, process 

documented) 

The school checks that teachers 

are making consistent judgements 

within and across classes (and at 

some stage across schools). 

Moderating  
OTJs 

 Reporting systems (e.g., formats,  

portfolios, student led conferences) 

 Agreed next steps identified and   

acted on 

Teachers and students   report to 
parents on progress and  
achievement in relation to the NS. 

Reporting and 
setting new goals 

Adapted by CPL.  Originally developed for the  
Ministry of Education by Evaluation Associates Ltd. 



 

Do we have to use those terms? 
http://assessment.tki.org.nz/Reporting-to-parents-whanau/Examples-and-templates/Reporting-for-students-below-NS 

 
Below is an example of comments for a student working below National Standard. Note that the words below standard are 
not used in the report. 

A graph showing David's progress is not included here. Schools will use their judgment about including a graph for students 

working below National Standard, keeping in mind Principle 5 on the enhancement of student, parent and whānau 

motivation. (Link to the Reporting Principles here.) 

Teacher Comment On Achievement In Reading 

Summary 

David has learnt to work out most words as he is reading, and to recall and 

discuss texts at orange level. He can monitor and self correct his reading at this 

level but not when the texts get harder. David and I are working together to bring 

him up to the expected standard for his year, which is the next text level, 

turquoise. David’s efforts are being supported by four hours of small group 

tutoring in reading each week with a focus on strategies to help him read 

Turquoise texts. 

With this support, and yours at home, we expect David to be successful at gold 

level by the end of Year 3 (the expected standard for his year). 

Annotation 

Comment starts positively with 

what David has learnt to do. 

The report is clear David is 

working below standard, and 

by how much. It doesn’t use 

the words ‘below standard’. 

The teacher shows she shares 

the responsibility for lifting 

David’s achievement level. The 

additional tutoring is described 

as supportive of his efforts. The 

language reflects shared 

responsibility. The gaps in his 

learning are described, along 

with a specific strategy to close 

those gaps. 

Next learning steps in reading 

David and I will concentrate on using his knowledge about the sounds letters 

make to solve unfamiliar words, and work out the meaning of more complex 

words quickly, so that he can more easily grasp the meaning of what he reads. We 

have decided his best way to do this is through looking for common patterns in 

unknown words and re-reading the text to gather more information. We will be 

checking David’s progress regularly to ensure he maintains this progress. 

What you can do at home 

David could build on his skills by reading aloud regularly at home, and talking to 

you about what he is reading. Reading more complex stories to him will help him 

to grow the number of words he understands, as well as his understanding of how 

sentences are put together. Encourage his questions and talk about the books you 

share. We want David to understand and think deeply about the ideas in the 

books he reads, not just about the words. Making this fun will help him keep 

enjoying reading. 

Look on these web pages for more tips on how you can support David at home. 

Annotation 

The language is positive, e.g. 

“build on his skills”. Advice for 

parents is clear and in plain 

language. 

 

http://assessment.tki.org.nz/Reporting-to-parents-whanau/Examples-and-templates/Reporting-for-students-below-NS
http://assessment.tki.org.nz/Reporting-to-parents-whanau/Principles-of-effective-reporting
http://assessment.tki.org.nz/Reporting-to-parents-whanau/Examples-and-templates/How-parents-and-whanau-can-help-at-home


 

Supporting Teachers to make Overall Teacher Judgments  
– Principles of Reporting 

 
The principle and what it 
means 

What could this look like? What parts of this do we do 
effectively? 

What do we need to do, 
review or explore? 

1. Be reciprocal (ako) – This is: 
Meaningful information sharing between 
teacher, student and parents/ whānau 
where:  

 Parents/whānau have the opportunity 
to share their knowledge, expectations 
and aspirations 

 Teachers use the exchanges to build on 
their knowledge of the student’s 
identity, language, culture, interests 
and talents 

 The student knows that the teacher 
understands and respects who they 
are. 

In practice this could mean: 

 Considering opportunities for 
parents/whānau sharing time e.g. hui 
and fono 

 Student involvement in reporting e.g. 
student reflections on their learning 

 Building the concept of partnership 
for supporting our learners 

  

2. Involve and benefit students - This is: 

 When students have the opportunities 
to discuss, clarify, and reflect on their 
goals, strategies and progress with 
their teachers and their parents. 

 Benefitting students by clarifying what 
they know and can do and what they 
still need to learn.  

In practice this could mean: 

 Student led or three way conferencing 

 Reflective students comments 

 Students’ clarity about their learning 
goals and next steps. 

  

 

  



 

The principle and what it 
means 

What could this look like? What parts of this do we do 
effectively? 

What do we need to do, 
review or explore? 

3. Enhance student, parent, whanau 
motivation and engagement - This is:  

 enabling each and every child to 
celebrate their progress towards their 
learning goals. 

 Reporting in a way that motivates 
every student to fully engage in 
learning. 

In practice this could mean: 

 Not using terms such as ‘Below’ and 
‘Well below’ but still being clear of the 
student’s position 

 Positive statements on what the 
student has learnt to do 

 The sharing of specific strategies being 
used to improve his/her learning. 

  

4. Be clear to parents – This is: 

 Using language and terms that 
parents/ whānau can easily 
understand. This includes 
reducing/eliminating multiple 
assessment scales e.g. stanine, 
numeracy stage, sublevel scores. 

 Parents and whānau being confident 
about interacting with teachers 

 Parents and whānau understanding 
where their child is at, what progress 
they have made and where they need 
to go next. 

In practice this could mean: 

 Schools regularly inquiring into and 
evaluating the effectiveness of their 
information-sharing processes. 

 Modifying processes and practices are 
as a result of listening to parents’ and 
students’ views. 

 Being aware of educational jargon that 
parents may not understand. Either 
explain or eliminate. 

  

5. Focus on foundational learning areas – 
This is: 

 providing clear information about 
student progress and achievement in 
literacy, numeracy, key competencies 
and ‘learning-to-learn’ skills. 

In practice this could mean: 

 A greater area dedicated to these 
components of written reports 

 Students sharing learning goals in 
these areas 

 Sharing what learning goals and skills 
have been developed in integrated 
curriculum areas. 

  

 

 

  



 

The principle and what it 
means 

What could this look like? What parts of this do we do 
effectively? 

What do we need to do, 
review or explore? 

6. Include valid information across the 
breadth of the curriculum – This is: 

 Sharing learning that has taken place 
across multiple learning areas 

 Acknowledging the breadth of our New 
Zealand curriculum 

In practice this could mean: 

 Taking into account cross curricula 
activities that required the application 
of literacy and numeracy skills 

 Focussing on sharing information 
across multiple learning areas 

 Using learning stories or similar to 
share the learning that has occurred in 
the integrated curriculum 

 Using student voice 

 Using digital solutions by capturing 
learning through images, video or 
audio. 

  

7.  Utilise technologies to enhance 
information sharing – This is 

 Finding digital solutions that improve 
the reciprocal process of sharing 
information 

 Using technology to make student 
progress more visible. 

In practice this could mean: 

 Video, audio or images 

 Class blogs or wikis 

 e-portfolios 

 Parent portals 

 Reflections recorded digitally 

  

 

 

  



Example 1 Report – Emma - Reading 
In the first three years of school reading progress and achievement can be reported 
using the colour wheel on the back of the Ready to Read series as this is linked to 
both the curriculum and National Standards. 
 

 

 
 
 
 

Magenta Red Yellow Blue Green Orange 
 

Turquoise Purple Gold 

First year at school Second year at school Third year at school 

  
 
1/12/13 
After 6 
months  

 
 
20/6/14 
After 1 
year 

  
 
1/12/14 
After 18 
months 

    

Strengths 

Emma has made good progress in the last six 

months. She now knows most of the common 

words that are used in the books she is 

reading at Green level, and has good 

understanding of what she is reading. 

 However, Emma will need support to be 

reading at the National Standard by the end 

of her second year at school. This support 

should accelerate her progress towards 

Turquoise level over the next six months. 



Next steps 

Emma and I have agreed that her next steps 

are to keep building up her ‘bank’ of familiar 

words, including common describing words, 

and to learn how to figure out unfamiliar 

words by looking for clues in the rest of the 

text/story. 

Emma is really enjoying her reading. When 

you read to her at home, talk about what 

might be going to happen next in the story. 

With your help at home and some extra 

support at school, I am confident that in the 

next six months we will see faster progress 

towards Turquoise Level. Turquoise is the 

expected National Standard after two years at 

school. 

 
 
 

 

 
 

Expected  
Standard after 

1 year at  
school 

Expected  
Standard after 

2 years at 
school 

Expected  
Standard after 

3 years at 
school 

Key 

Your child’s 
achievement 
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July Report 

Year Six / Room 2 
 

Student: George Ardiles 
 
This is a report on the student’s progress or achievement towards the National 
Standard for pupils in Reading, Writing and Mathematics.  This report also outlines 
the student’s achievement in the other Curriculum areas.  This achievement is 
according to the New Zealand Curriculum levels as shown by the chart below: 
 

 
 

In our school each subject receives an effort grade.  The effort grade key is: 
 
E Excellent     VG Very Good 
S Satisfactory    IN Inconsistent  

KEY COMPETENCIES: 

 
Managing Self 

COMMENT 

 
Relating to Others 

 

Participating & Contributing 

 

Using language, symbols and texts 

George is learning to take increased 
responsibility for his own learning. He 
is working hard to maintain his focus 
especially in small group work. Active 
listening in whole class discussions is 
important, as this will enable him to 
develop his own understanding.  
George enjoys working with his friends 
and happily engages with students and 
adults. He is able to express his 
thoughts and feelings clearly.  
He needs to develop strategies that will 
enable him to problem solve in a 
variety of tasks and situations. 
With support he is starting to become 
aware of his next steps and goals.  
 

 
Thinking 



 READING: EFFORT: 

Achievement in relation to National Standard 
Based on current progress, George is unlikely to meet the national standard that 
is expected at the end of year 6. However he continues to make notable 
progress. 

 George is well supported with his reading at home. 

 He recognises the need to read regularly and enjoys talking about the 
books he has read. 

 He is able to sequence and retell in order stories and events. 

 He works hard to use word patterns to help him to read tricky words. 

 He uses pictures clues to try and help him to understand what different 
words mean. 

 
Next Learning Steps 
George now needs to: 
1. Apply these skills consistently when reading across the curriculum. He will 

benefit from reading simple non-fiction (information) books regularly at home 
too. 

2. Develop his comprehension skills so that he can more successfully select 
important information that is needed when answering written questions about 
what he has read. 

WRITING:  EFFORT:  
 
Achievement in relation to National Standard 
Based on current progress, George is unlikely to meet the national standard that 
is expected at the end of year 6. However he continues to make notable 
progress. He is able to: 

 Write for enjoyment on a given topic (although the ideas are sometimes 
unrelated) 

 Use basic punctuation such as full stops and capital letters for the start of 
sentences and for people’s names. 

 Extend his sentences by joining two ideas together with words such as ‘but’, 
‘so’ and ‘because’. 

 Use interesting adjectives and verbs to interest his audience. 
 

Next Learning Steps 
George now needs to: 
1. Increase his use of punctuation to question, exclamation and speech marks 

as well as commas to separate parts of a sentence.  
2. Recognise the different features of different types of writing so that he can 

apply these with greater success. e.g. present tense for non-fiction, use of 
headings, a clear introduction and conclusion related to the topic, words to 
show a sequence such as ‘first’, ‘then’, ‘after a while’, ‘finally’. 

VG 

VG 

MATHEMATICS:  EFFORT: 
 
Achievement in relation to National Standard 
Based on current progress, George is unlikely to meet the national standard that 
is expected at the end of year 6. However he continues to make notable progress 
and has benefited from peer support in mathematics. He is: 

 Working hard to learn basic facts that will help him to find pairs of numbers 
that make a ten. E.g. 6 +4 = 10 so 16 + 4 = 20. 

 Using counting on or back, from the biggest number, to solve simple 
problems such as 8 + 9 = 17 and 24 – 7 = 17. 

 Skip counting in groups of 5 and ten e.g. 5, 10, 15, 20 25, 30 etc. 

 Solving problems linked to geometry and measurement with support. 
 

NZ CURRICULUM AREAS 
Below At Above 

TOPIC: (Science, Technology, Social Studies) Effort: S 

Understands main ideas of topic studies  
 

 

 
 

 

Gathers information from different sources  
 

 

 
 

 

Discusses ideas and findings  
 

 
 

 

PHYSICAL EDUCATION AND HEALTH: Effort: S 

Participates in regular physical education  
 

  

Shows awareness of health issues  
 
 

 
 

 
 THE ARTS: Effort: VG 

 Participates in music activities 

Participates in drama activities 

 
 

 
 

 

 
  N/A  

 

Applies thinking strategies  
 

 

  

Explores movement in dance  
 

  
 Explores a variety of ideas, techniques and 

media in visual arts 
  

 
 

EXPECTATION 

Next Learning Steps 
George now needs to: 
1. Learn the pairs of numbers that make 100 as well as the timetables for x2, x5, 

x10, x3, and x4. 
 

2. Develop strategies other than counting on to help him add and subtract with 
greater success. E.g. Splitting numbers into their values such as 13 + 25 = 10 
+ 20 = 30 and 3 + 5 = 8 so 30 + 8 = 38. 

 

S 



 

 

Supporting Teachers to make Overall Teacher Judgments  
– taking today’s learning back into your school 

 

Areas to Discuss at school 
Level 

Current Situation 
‘Our Hunches’ 

Possible actions to explore our 
systems/processes in this area 

Desired Outcome 

Example 
Do we have a shared understanding 
of the reference materials used to 
make decisions, including definition 
of terms? 
 

Example 
We use a range of reference materials 
• NZC, Literacy progressions, NS, Illustrations on Literacy on-line 
 
However, we are not sure that teachers link this material. We think they see them in 
isolation. Teachers possibly do not understand the link between the wording in the 
standard and the reference material eg. Think, record and communicate experiences, 
ideas and information to meet specific learning purposes across the curriculum. 

Example 
Have a couple of sessions, using all these 
documents, to make the connections and 
highlight the common principles and language 
that is common to them all. 

Example 
Teachers will be able to make the connections 
between these documents, their classroom 
programmes and the OTJs that they make.  
This will ultimately result in an increase 
teacher’s confidence in making OTJs and the 
dependability of them.  

1.     

2.     

3.     

 

 



 

 

References and links 
           

Moderation 
Moderation on TKI - http://assessment.tki.org.nz/Moderation  

Illustrations and the National Standards modules - http://nzmaths.co.nz/ns-modules/  

Mitchell, K., & Poskitt, J. (2010. How do teachers make overall teacher judgement (OTJs) and how are they 

supported to make sound and accurate OTJs?) - http://assessment.tki.org.nz/Research-and-readings/National-

Standards  

 

Progress and Consistency Tool 
Introducing the PaCT and getting started - http://www.pactinfo.education.govt.nz/  

Welcome to the Progress and Consistency Tool (PaCT) - http://assessment.tki.org.nz/Progress-and-

Consistency-Tool  

 

Reporting to parents and whanau 
TKI Reporting to parents and whanau - http://assessment.tki.org.nz/Reporting-to-parents-whanau  

 

National Standards 
Maths poster - http://nzmaths.co.nz/nzc-and-standards  

Reading poster - 

http://nzcurriculum.tki.org.nz/content/download/7801/111265/file/NZC%20Reading%20Standards_Poster_M

OE.pdf  

Writing poster - 

http://nzcurriculum.tki.org.nz/content/download/7800/111262/file/NZC%20Writing%20Standards_Poster_M

OE.pdf  

Definitions of student achievement 

http://assessment.tki.org.nz/Overall-teacher-judgment/Definitions-of-achievement  

Clarification about National Standards 

http://assessment.tki.org.nz/Reporting-to-parents-whanau/Clarifications-about-National-Standards  

http://assessment.tki.org.nz/Moderation
http://nzmaths.co.nz/ns-modules/
http://assessment.tki.org.nz/Research-and-readings/National-Standards
http://assessment.tki.org.nz/Research-and-readings/National-Standards
http://www.pactinfo.education.govt.nz/
http://assessment.tki.org.nz/Progress-and-Consistency-Tool
http://assessment.tki.org.nz/Progress-and-Consistency-Tool
http://assessment.tki.org.nz/Reporting-to-parents-whanau
http://nzmaths.co.nz/nzc-and-standards
http://nzcurriculum.tki.org.nz/content/download/7801/111265/file/NZC%20Reading%20Standards_Poster_MOE.pdf
http://nzcurriculum.tki.org.nz/content/download/7801/111265/file/NZC%20Reading%20Standards_Poster_MOE.pdf
http://nzcurriculum.tki.org.nz/content/download/7800/111262/file/NZC%20Writing%20Standards_Poster_MOE.pdf
http://nzcurriculum.tki.org.nz/content/download/7800/111262/file/NZC%20Writing%20Standards_Poster_MOE.pdf
http://assessment.tki.org.nz/Overall-teacher-judgment/Definitions-of-achievement
http://assessment.tki.org.nz/Reporting-to-parents-whanau/Clarifications-about-National-Standards
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