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After the first draft, Joshua and the teacher discussed Joshua’s
use of imagery:

Teacher: I love this imagery. Can you develop the middle 
more? Can you give the sea a life? Does it give you
an image of an animal? Are there sounds and 
feelings?

Joshua: It’s like a monster roaring.
Teacher: When you think of the forest, what do you see in 

your mind?
Joshua: It’s like witches waving their wands.

Over two weeks, the teacher discussed features of effective
personal writing and brainstormed possible scenarios from their
everyday experiences with his class. The students and teacher
jottted down possible ideas for writing. Then the teacher
discussed these ideas with each student individually to focus
his or her attention on the need to expand and describe them.
The teacher presented an oral recount about one of his
experiences and, in pairs, the students took turns to recount
one of their own experiences. The next day, the teacher wrote
a full draft of his experience, and the students wrote their drafts.

The following day, working on part of his draft, the teacher
modelled how to “zoom in” or achieve a closer focus on detail.
Before writing their next drafts, the class discussed what
language features they would need to develop so as to achieve
detail and elaboration.

In the next lesson, the teacher modelled: recrafting sentence
structures, adding imagery, improving the choice of vocabulary,
and proofreading. The students followed this process to recraft
and proofread their drafts.

Finally, the teacher published his draft, modelling an error-free,
finished product.  The students then published their own work.

Teacher-student conversations

To move Joshua towards the next learning step, the teacher
might help him to focus on:

Vocabulary
– exploring a wider range of nouns, verbs, and adverbs.

Language features
– developing succinct, pertinent use of imagery for impact.

Grammar, punctuation, and spelling
– giving attention to editing so that a reader sees few intrusive

errors in the published text.

Contexts for such learning could include:
• a class guided reading programme that identifies and explores

how published authors use particular language skills and 
techniques

• the teacher modelling for and discussing with the class how
to use language skills and techniques in writing

• class or group exploration of short pieces of writing exemplifying
the skills and techniques the students need to develop

• regular conferencing.

WHERE TO NEXT?THE LEARNING CONTEXT
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As part of a programme of shared, guided, and sustained silent
reading of personal experience texts, students can explore,
discuss, and experiment with the skills and strategies appropriate
to writing about personal experience. They will need access to
a variety of published texts and shorter samples of writing,
particularly from the School Journal and the Journals of Young
People's Writing. The students could be asked to:

• find examples of the effective use of imagery or of vocabulary
that enhances the impact  of the text

• explore how other authors demonstrate a personal voice.

INTEGRATING READING AND WRITING
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English in the New Zealand Curriculum

Level 1: Writing Functions
Poetic Writing:  Students should write on a variety of topics,
shaping, editing, and reworking texts in a range of genres,
expressing ideas and experiences imaginatively, and using
vocabulary and conventions, such as spelling and sentence
structure.

Levels 1 and 2: Reading and Writing Processes
Exploring Language: Students should be able to identify,
discuss, and use the conventions, structures, and language
features of different texts, and discuss how they relate to
the topic.

Thinking Critically: Students should be able to discuss and
convey meanings in written texts, exploring relevant
experiences and other points of view.

English in the New Zealand Curriculum, pages 35-36
www.tki.org.nz/r/language/curriculum/p34_36_e.php
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WHAT THE WORK SHOWS: Joshua sustains a strong personal voice in recounting a memorable and significant experience. The
writing is characterised by the effective use of similes and metaphors to describe the setting and reinforce the mood. A succinct (somewhat
understated) conclusion contrasts with the descriptive style used, for example, in paragraph three.
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