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What the Work Shows
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Kristle sustains personal voice convincingly. She uses illustrative, reminiscent details and maintains a sincerity of

tone to demonstrate her strong connection to her nena. These aspects tend to compensate for surface errors that

sometimes border on the intrusive.

DEEPER FEATURES

Voice
Sustains personal voice convincingly.

Ideas

Develops ideas with detail, focusing on specific
aspects of interest.

Supports the main points with interesting and
substantial illustrations, interpretive comments,
and evaluations.

Structure
Links ideas within and between paragraphs.

Sentences
Uses a variety of sentence structures for effect.

Language features
Uses imagery for effect.

STUDENT'’S FIRST DRAFT

The Memories of Nena Mahele 19 -1998

All nena’s are different, but my nena was a one of a kind. Nena Mahele was a caring,
most wonderful person as every nena should be and Niuean. She had a nickname
given by her grandchildren that was ‘Nena Ma’.

Nena Ma is my dad’s mum. He was always acting tough around her but my brothers

Wlway was a ‘minlma’s boy’. Always checking up on her.

From thetime | was born along with my brothers, ays been there for us,
just like the win ssing through the air. She had a scent of delicious fragrance |
remembered/most of thetime, | would go into her room and smell all the different
bottles of perfume. She woul s have a gift waiting for me to open, whether it

ena Ma didn’t look like any old nena, but a nena that was kin blossomed
every time we met eyes. She wore all sorts of colours that were in fashion-in_those
days. | knew because | was into the clothes that she wore. She really like island
music. That kept her company every time that she was alone.

On one of the days we went over, my family and | had a beautiful lunch that was

fi with satisfaction. After we ate my parents started talking to nena and catching
up fromwhat they done during the week. So my brothers and | went our owne ways
while they fintsked talking. Nena had one of those washing lines that go round and
being a little child asd.was, | was swinging on it until . . it broke, the top half fell off. |
ran quickly inside. Nena e out and was fluttering with anger. Being a little child,
| tried to fall asleep instantly and-fast. When | woke up, she was staring at me with
her hard, blooming eyes and hugged™e. | was confused but then she said ‘it had
already been broken’ then later on ‘you ju ade it worse’. We just began to giggle
very lightly. The fact is that | did get into troub en | got home, but from that
moment, my ‘Nena Ma’ has always been my best bu i

From the moment she passed away, it was like losing a wing from a butterfly. Since
I’ve grown year by year, my wing is starting to bloom from our memories that we’ve
shared.

‘In loving memories of Nena Ma’

SURFACE FEATURES

Uses the writing conventions of syntax, spelling,
and punctuation but with a few intrusive errors.


Joshua Nicholls


